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Introduction
This resource is aimed at volunteer sending 
agencies (VSAs) and any other organisations 
or groups that work with volunteers who 
are returning from placements in the global 
south. It is specifically for those that believe 
that volunteers are a valuable resource in 
terms of bringing a global perspective to their 
own community when they return home. 
The resource aims to support and promote 
volunteers’ continuous engagement on 
development issues, and to strengthen their 
involvement as active citizens. 

Many volunteers return from their 
placements with an informed perspective on 
the major global challenges we are facing. 
These include the unequal distribution of 
resources, inequality, climate change, the 
growing number of people displaced from 
their homes by conflict, and more.  However, 
returned volunteers can often feel a little 

lost, unable or unsure of how to get involved 
in working to address global justice issues. 
Covering four stages, this resource provides 
a practical guide and resources that will 
help volunteers to find an appropriate way 
to channel their overseas experience into 
participation in action for global issues. It has 
been developed by four organisations from 
Czech Republic (INEX-SDA), Germany (finep), 
Ireland (Comhlámh) and the UK (Volunteering 
Matters) with extensive experience of working 
on continuous engagement and active 
citizenship, and draws on research conducted 
by the partners with over 70 organisations 
that involve returning volunteers.
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Volunteering  for 
the Future

Funded by Erasmus+, the Volunteering for 
the Future project focuses on developing high 
quality learning opportunities that are tailored 
to volunteers returning from the global south. 
These learning experiences can enhance 
returned volunteers’ capacities, enabling them 
to engage as active citizens on international 
development issues.  Utilising innovative 
outreach and delivery methodologies. It aims 
to nurture the transformative potential of these 
people’s overseas experience and translate 
it into a deepened sense of identity as active 
global citizens. Research (Benthall 2010) has 
found that young returned volunteers have a 
strong commitment to securing a more just 
and equitable world, as well as increased 
credibility in the eyes of their peers. With the 
relevant support and training, they can make 
a significant contribution to confronting the 
major development challenges of our time.

This training resource is one of the key outputs 

developed for the project. This resource aims 
to provide a practical guide to supporting 
volunteers in their journey as active citizens. It 
focuses on identifying and further enhancing 
skills that were ignited whilst overseas, such 
as critical thinking, looking at issues from 
multiple perspectives, community participation, 
and strategies to address global justice 
questions. This will, in turn, equip participants 
with competencies that will enable them to 
participate as active global citizens, not just in 
the short term through action projects, but also 
long-term throughout their lives.  

This resource is not an effort to scale up or 
standardise a way of working with returnees, 
but rather contains suggestions and hopefully 
some inspiration on ways or activities to work 
with returnees.  All volunteers are unique with 
their own needs and interests: the same is true 
of the organisations that work with them.  

Feel free to use your own creativity and 
imagination to rework the activities as 
appropriate for your context and aims.
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Development Education
Methodologies 

The resource has been compiled using a 
development education approach. This means 
it uses participative methodologies to engage 
in critical debate around the underlying causes 
of global injustices, and to identify the role 
returned volunteers can play in their home 
country.  In some countries, development 
education (DE) is called global education:  in 
this resource we will refer to it as DE.  While 
there are numerous definitions of DE, we have 
found the following very useful in framing our 
work.

“Development education is an educational 
process aimed at increasing awareness 
and understanding of the rapidly changing, 
interdependent and unequal world in which 
we live…It seeks to engage people in analysis, 
reflection and action for local and global 
citizenship and participation…It is about 
supporting people in understanding, and in 
acting to transform the social, cultural, political 
and economic structures which affect their lives 
and the lives of others at personal, community, 
national and international levels.” (Irish Aid, 
2006)

“Development education is an active learning 
process, founded on values of solidarity, 
equality, inclusion and co-operation. It enables 

people to move from basic awareness of 
international development priorities and 
sustainable human development, through 
understanding of the causes and effects of 
global issues, to personal involvement and 
informed action” (Concord, 2004)

Development Education And 
International Volunteering

Development education is a process by which 
we build our awareness of the root causes and 
the effects of issues on our local and global 
community. This awareness equips individuals 
with the necessary knowledge in order to 
take informed action in tackling some of the 
current global challenges.  Assisting returned 
volunteers to develop critical literacy will help 
them to engage with the world’s interconnected 
problems and solutions.

Returned volunteers are in a unique position 
as they have had the opportunity to live and 
work in the global south and the global north. 
This allows them to experience first-hand 
the interconnections between various issues 
faced in the both the north and south. In 
turn, this can lead to a better understand of 
the underlying causes of global injustice, and 
can inform the volunteers’ actions when they 
return to their local community and want to 
engage and create awareness of global issues. 
Through personal encounters and experience, 
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volunteers have had a great opportunity to 
consciously engage in critical global learning 
and become actors in change towards more 
just and sustainable relations among the global 
community. Their experiences can hopefully 
challenge, rather than reinforce, perceptions of 
the global south.

What is Active Citizenship?

Research conducted for  ‘Engaging returned 
volunteers in active citizenship. research, 
learning and best practice from four countries’ 
(Volonteurope et al, 2016) found that the term 
active citizenship is used in many different 
ways and at varying levels across Europe. For 
the purpose of this project active citizenship is 
referred to as the rights and responsibilities of 
citizens in and to society. We do not limit the 
concept of citizenship to a legal status, which 
carries with it the right to hold a passport or 
vote; instead, we focus upon the active nature 
of citizenship and the responsibilities that are 
encapsulated within active citizenship. 

We also embrace the concept of global active 
citizenship. University College London (2016) 
states ‘citizenship is a feeling of responsibility 
for the wellbeing of others and the planet and 
an understanding that concerted action can 
help to change the world’. Citizens Rising: “A 
Report from the People’s Conversation” (2015), 
echoes such sentiments, noting that ‘our 

understanding of citizenship must include our 
role as global citizens, not as an ‘add-on’ but as 
a central facet of our identity’ (ibid, p.19).

Drawing on reflections from each partner 
country, we define active citizenship as 
encompassing:  

- Political engagement, whereby people 
engage critically with democratic structures and 
institutions; 
- Social participation, focusing on activities 
that people could engage in, in their everyday 
lives, such as being part of a community 
organisation; 
- Individual participation, whereby choices 
that individuals make in life, such as choosing 
fair trade goods, impact upon society.
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The following are 12 recommendations 
which come from the research  ‘Engaging 
returned volunteers in active citizenship. 
research, learning and best practice from 
four countries’. They are under pinned 
by the principle that the engagement of 
returned volunteers is an essential part 
of international volunteering. As such, 
engagement with international volunteers, 
post-deployment, needs to become 
common practice and institutionalised 
by any organisation involved in placing 
or supporting international volunteers. 
It should also be recognised that 
international volunteering does not just 
benefit the partner country where the 
activities take place but also offers a 
potential benefit to the home countries 
of the international volunteers, as the 
volunteers have the potential to be active 
citizens within their own society given the 
right conditions.

1. Sending organisations need to stick 
to their principles and values, encouraging 
debate, to keep relevant and in touch, and 
to respond to changing social justice issues 
(Comhlámh et al, 2015). At the same time, 
there is a need to create spaces whereby the 
voluntary and community sector, civil society 
and governments may develop structured 
dialogue around advocacy (Harvey, 2014).

2. Sending organisations should 
be open to changing their traditional 
organisational structures and welcome ideas 
and suggestions from former volunteers. 
This can help returned volunteers to 
feel appreciated and strengthen their 
identification with the organisation.

3. Organisations should not only focus 
on the ‘soft’ view of active citizenship but also 
on a more critical form of active citizenship, 
where action by returned volunteers is 
fostered in a critical way that can encourage 
change in political paradigms (Comhlámh et 
al, 2015).

4. Networks should be established, 
supported and maintained for returned 
international volunteers. This will provide 
greater peer support, enthusiasm and 
solidarity amongst returned volunteers.

5. Returned volunteers should be 
acknowledged and their contribution 
to organisations and society celebrated 
(MacRory 2009).

12 Recommendations for 
Improving the Way that 
Active Citizenship is Fostered 
in Returning International 
Volunteers!
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6. Sending organisations should form 
partnerships with locally or nationally based 
organisations that support people in active 
citizenship. Such partnerships should go 
beyond signposting.

7. Pre-departure training should not 
only focus on volunteer deployment, but 
should address the issue of sustainable active 
citizenship. International volunteers should 
be encouraged to think about their actions 
after deployment and areas in which they can 
work during pre-departure training.

8. Post-deployment debriefing is 
essential. Lovell-Hawker (2009) reported 
that 60% of development workers returning 
to the UK report predominantly negative 
feelings. This can manifest as disorientation, 
exhaustion or a sense of loss.  As such, it 
is vital that post-deployment debriefing is 
provided for the health and well-being of the 
returned volunteers and to mitigate reverse 
culture shock.

9. Training and support should take a 
long-term view and not solely be conducted 
just directly after deployment. Training, 
learning and tools should be provided to 
volunteers to help springboard them towards 
further engagement as an active citizens, once 
they have re-integrated back into their home 
country. Long-term commitment is achieved 
through a combination of theory and practice 
that is not only delivered directly after 
deployment.

10. Funding is key to providing safe, 
high quality support when undertaking 
active citizenship in a structured way. VSO 
Nigeria (2014) received feedback from 
returned volunteers stating that they had 
difficulty accessing small-scale funds to 
help support their active citizenship. It is 
crucial that the retuned volunteers’ active 
citizenship is recognised and that either 
sending organisations redistribute funding to 
recognise this or that small grants are made 
available.

11. Research should be conducted on 
the long-term impact of returned volunteers 
on their local community and how they 
encourage others to engage in community 
action at home (Machin 2008).  Collecting 
such data may improve political and financial 
will towards fostering active citizenship in 
returned volunteers.

12. Remember that it is OK for 
volunteers not to engage and that the 
optimum time for them to get involved is 
when they are ready.
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How to use 
this resource!

The resource consists of four stages that 
examine various stages of the journey from 
volunteering to active citizenship. 

Stage 1 is titled ‘Storytelling’. This section 
of the resource looks at the experience of 
the volunteer. It is very important that the 
volunteer reflects on the experiences that they 
have had to date, as it helps them understand 
key learning and why they are moving in the 
direction they are in life.

Stage 2 is titled ‘Bigger Picture’. The aim of 
this part of the resource is to look at bigger 
global development issues, why they exist and 
how they are connected. It gives participants 
a space to discuss and debate different topics. 
It looks at how these issues affect different 
people and places depending on who they are 

and where they were born. It encourages a 
critical lens on these topics and attempts to 
deepen participants’ thoughts as to why these 
different issues exist and what their root causes 
are.

Stage 3 is about creating an action project. 
In development education, informed action 
is crucial.   This builds on the first stage to 
help participants develop their own actions. 
It sets out different activities, from an initial 
brainstorm, to a step-by-step ‘how-to’ on all 
the different aspects of starting and running 
a successful project. It includes setting aims 
and objectives, time, financial management, 
and assigning roles. By the end of stage three, 
participants should be well on their way to 
establishing a very strong social action project.

Stage 4 is about capturing and consolidating 
the learning from the previous stages. It 
invites participants to evaluate and reflect on 
their learning. It aims to inspire and challenge 
them to stay involved in development issues 
after the training and action projects are 
completed.
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Stage 1: 

Storytelling 
- Reflecting on 
the experience!
The aim of this stage is to get participants to reflect on their life experiences and 
the experiences from their overseas volunteering experience. It aims to get them 
to look at key points of learning on their journey.

Note for facilitators: it is not necessary to use both the ‘River of Experience’ and the 
‘Hero’s Journey’, unless time is not an issue. One of the activities will be sufficient 
to get participants to reflect on their experiences to date.
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the river of experience
Aim Of Activity

To get participants to recall their 
volunteer experience in all its complexity, 
from the planning and preparation phase 
up to the present day

To get participants to pick out and 
reflect on key learning moments in their 
experience 

Length Of Activity

Two Hours

Materials Needed

Natural materials available in the location 
of the training (eg, rocks, sticks, leaves). 

In case of bad weather, you can use 
creative materials indoors: crayons, 
colouring pencils etc.

A C T I V T Y  1 .1

Activity Outline

The activity can start with a short guided 
meditation aimed at getting participants to 
reflect on their experience of international 
volunteering.

The facilitator then explains the aim of the 
activity, as above. 

Participants are given 45 minutes to find 
and build a spot which ‘calls’ to them, to 
which they feel a connection and where 
they would like to build “the river of their 
experience”. They are asked to imagine a 
river as a metaphor for their life experience. 

Note that the location will not be as 
important if the activity is conducted 
indoors: instead, encourage participants to 
find a place where they will have enough 
space for their materials.

The river has its beginning (this might be 
a period when you first heard about the 
possibility of going volunteering or the 
moment when you decided on your project, 
etc.) 

Slowly it grows into a river. Sometimes it is 
a stony river, sometimes the river banks are 
tight, and sometimes there is a beautiful 
landscape around…

It is your river, your experience. Try to 
visualize all the important moments which 
are part of this river.

At the end of the 45 minutes, divide the 
bigger group into groups of five. This 
allows a better dialogue and means that 
the session will not take excessive time to 
complete.  Then the “river exhibition” starts. 
In their groups they go from one river to 
another, and one author at time describes 
his/her river and the story behind it (five 
minutes each). After that there are five 
minutes for feeding back to the rest of the 
group and for the facilitator to ask further 
questions.
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The Hero’s Journey

Aim Of Activity

To encourage participants to reflect on 
their overseas experience and how they 
can bring the learning back to their home 
community.

Length Of Activity

Three hours

Materials Needed

Outdoors: appropriate walking clothes 
and footwear

Indoors: Paper, colouring pencils

A C T I V I T Y  1 . 2

What Is The Hero’s Journey?

The hero’s journey is a framework devised 
by Joseph Campbell (1949). Campbell 
discovered that stories in all cultures from 
the ancient up until modern day shared a 
common theme. 

The hero takes a similar path in all of them: 
‘the hero’s journey’. It outlines an adventure, 
a transformative experience, a journey 
that will determine change, learning and 
experience.

It is not a coincidence that all culture and 
eras share common stories. The reason this 
happens is because it tells “our” story, which 
is a human one. 

Activity Outline

This activity will explore the returned 
volunteers’ experience in the framework of 
the hero’s journey, from pre-departure to 
returning home and what comes next

This exercise can be done in several ways. If 
based in nature and there are no mobility 
issues this can be done as a walk (discussing 
in pairs the different stages of the journey).  
If weather, mobility, or space is an issue 
other creative methods can be used, such 
as creating a comic book of “their hero’s 
journey”.

The facilitator can introduce the concept and 
each stage at the beginning of the activity. 
They then go through each stage of the 
journey one at a time getting participants to 
reflect on that part of their own journey.

Invite participants to get into pairs or threes. 
Give them 10 minutes to discuss each stage 
of the hero’s journey outlined below.  For 
example, ask participants to discuss a time 
when ‘they felt a call to adventure’. It is then 
good to follow up with questions relating to 
their subsequent experiences, e.g ‘
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AN OUTLINE OF THE HERO’S JOURNEY

‘Who has been a mentor to you on your journey?’

‘What threshold have they crossed?

‘What was your dark cave. How did it feel to be 
there?’

It is good to switch partners after each stage.

The Stages On The Hero’s Journey

1) The ordinary world- The hero generally starts
off in an environment they are not completely
comfortable with or are perhaps comfortable but
bored. They want something bigger, eg, Dorothy
in Kansas, Harry Potter in his cousin’s house.

Was this the case for you? What made you want 
to work in development in the global south? 
What made you uncomfortable? Climate change, 
inequality, poverty, social justice, a desire to travel 
and see the world? At what point did you first feel 
a desire to work in the global south?

2) Call to adventure - The adventure begins with
a call: Luke Skywalker gets a message via R2D2
from princess Leia in Star Wars; Katniss Everdeen
in the Hunger Games got her call when her sister
Prim’s name is called from the ‘reaping bowl’.

When did you get your call to adventure to go and 
work overseas? What form did the call come in?

When did you feel “I have to do something”?

3) Refusal of the call – The hero very often fears
changes and refuses the call. Was there any stage
before you travelled that you questioned your
decision to go? Did you think “no, I can’t” or were
you afraid? How did you overcome the fear?

4) Mentor - All great heroes have mentors.
Someone older and wiser that passes on wisdom:
Yoda for Luke in Star Wars, Mr Miyagi in the
Karate Kid, Gandalf in The Lord Of The Rings or
Dumbledore for Harry Potter.

Who was a mentor for you during your journey?

5) Crossing the first threshold - The hero needs
to cross a threshold from their ordinary world to
the special world: Harry Potter goes to Hogwarts,
Katniss Everdeen goes to the capital, Dorothy goes
to the Oz; in Avatar they go to Pandora.

When did you cross the threshold and the 
adventure really began?

6) Road of trials – Being a hero is not easy. They
face trials and tests and doubt themselves. Frodo
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on his journey to destroy the ring in Lord of the 
Rings; Hercules and the 12 labours.

What challenges did you need to overcome on your 
journey? 

For example, new foods, unfamiliar culture. What 
lessons did you learn that helped you on your 
journey?

7) Allies/Enemies – The hero meets friends along 
the way: Hans Solo in Star Wars, Hermione and Ron 
in Harry Potter. They also meet enemies: Darth Vader, 
Malfoy, the hero’s own self-doubts.

How did you experience your new world? Who was 
on your side? Who were your friends along the way? 
Who were your enemies? Were you your own friend/
enemy?

8) The dark cave - There is a point in every story 
where the hero seems defeated: In Stars Wars, the 
Death Star; ‘The Games’ in the Hunger Games.

What was the hardest or darkest point on your 
journey? The biggest test for you on your journey?

9) Death and rebirth - The hero often dies generally 
metaphorically but sometimes literally. They need to 
die in order to be reborn: Neo dies in the Matrix; Thor 
dies in the first movie; in Avatar, Jake Sully gives up 
being a human to become an alien avatar.

What part of yourself did you leave behind because 
of this experience? What new parts of you were born 
because of this experience?

10) Revelation/ Transformation - The hero is 
transformed due to their experience.

Did you reflect on the learning from this experience? 
What insights did you gain? Did you have any 
revelations during your time overseas? Have you 
transformed because of your journey? How?

11) New gifts and abilities - The hero claims new
skills or powers. Luke is able to use the force in Star
Wars. Harry Potter becomes a great wizard.

What new skills talents abilities have you gained 
from your journey? 

12) The journey back home: The hero must return
to the ordinary world. Often the hero returns home,
and their community hasn’t changed but they have.
This experience is different for each hero. For Frodo 
and Sam in the Lord of the Rings this was the case: 
Sam decides to stay and marry his love; Frodo feels 
he does not belong in the Shire anymore and leaves.

 Has your community changed? Have you changed 
due to your experience? How was the       return 
home? Were you happy to return home? Has the 
transition been easy or difficult? What emotions 
have you experienced?

13) Share your gifts - The hero must now share 
their wisdom with their community, otherwise they 
risk becoming the villain in another story by keeping 
their gifts to themselves.

Harry Potter, Katniss Everdeen, Luke Skywalker, the 
Buddha all shared their gifts with their community. 
Darth Vader, Voldemort and Lucifer tried to keep the 
power for themselves. How will you share you gifts 
with the community?
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Inquiry for positive change
Aim Of Activity

To get participants to reflect on how they 
have positively evolved as a result of their 
overseas experience

Length Of Activity

1 ½ hours

Materials Needed

Sheets of paper (A5) for each person with 
Appreciative Inquiry questions on it (see 
“Handout” below)

A C T I V T Y  1 . 3

Activity Outline

The facilitator will introduce the process 
of appreciative inquiry, which focuses 
on seeking out what is already good and 
working about a situation, an individual, 
organisation, etc. The process uses a ‘4-D 
cycle’: Discover, Dream, Design, and Deliver.

This activity will explore how the returnee 
has transformed/changed/evolved while 
they are overseas during their volunteer 
placement. 

DISCOVER: Individually, invite participants 
to do the first step by themselves. Invite 
them to think of a way they have positively 
changed (new skills and abilities). That is, 
how are they different now than before 
they went overseas? Invite them to write 
about that change using the handout 
provided 

What did participants do that worked to 
create this positive change in themselves? 
What did others do that also worked? Invite 
participants to write down some of their 
thoughts around these questions. 

Then, in pairs, invite participants to go 
for a walk and share with one another 
their reflections around a change that 
happened in them. Encourage the one who 
is listening to be active in their listening 
skills. Active listening is a form of listening 
and responding that focuses the attention 
on the speaker. The listener must take care 
to attend to the speaker fully. They should 
ask further questions and be encouraging. 
Ensure that there is enough time for both 
people to talk (30 – 40 minutes in total).

Still in pairs, find out between each 
other what elements are common to the 
moments of greatest change. 

DREAM: This stage bridges the best of 
‘what is’ with speculation or intuition of 
‘what might be’. It stretches the realm 
of the status quo, challenges common 
assumptions or routines, and helps suggest 
real possibilities that represent desired 
possibilities for the individual.

THE 4D OF APPRECIATIVE INQUIRY
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Invite participants to imagine a future where the 
high points in the stories that they have been 
telling are everyday reality. What would the world 
look like if all people made these changes for 
themselves? What are the conditions that nurture 
positive change?

DESIGN: At this stage, invite participants to 
individually write steps they can take to share 
their learning and nurture their pro-active 
participation in their own society and community. 

Get them to think of actual steps they can take: 
this can be open and evolve over time. Encourage 
them to continuously keep the learning lens they 
have been reflecting on during this activity ‘alive’ 
even after they return to their home communities.  

DELIVER: This stage will be done throughout 
their life as an active global citizen. Reflection and 
learning can begin before they leave, and should 
continue long after they are home. 

 

HANDOUT
Describe the how you have positively evolved over the course of your journey.

What happened and how did it happen?

Who was involved or helped you in this process? 

What is significant about the example you have chosen? 

What are some of the factors that enabled change to take place?

What words would you use to describe the change brought about in you 
by this experience?
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Stage 2: 

global issues
The aim of this module is for participants to explore some of the global 
development issues that we are facing. It aims to explore what their root causes 
and how they are connected with each other.
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Web of Issues 
Aim Of Activity

To identify some of the development 
issues that participants recognized during 
their overseas experience

To connect participants experience’s with 
the broader picture of global issues

To get participants to visualize see the 
complexity of global development issues 

Length Of Activity

80 minutes

Materials Needed

Colorful papers

Ball of string

Markers

A C T I V T Y  2 .1

Activity Outline

1.  Prior to the activity the facilitator 
prepares papers with broader global 
issues written on them. For example: 
climate change, trade, war, unfair debt, 
gender inequality, unequal distribution of 
resources, greed, etc. These global issues 
are hung on chairs around the space. 

2. Participants are then invited to call out 
issues from their local community. 

As people call out suggestions, write 
each one up on an individual post-it and 
hand this to the person who called it out. 
Everyone should have a different local 
issue. (there will probably be very concrete 
examples...)

3. Invite participants to put the post-its on 
their chest.

Note It is important that the facilitator is 
conscious about the danger of stereotyping 
and should be able to work with this.

4.  Once all participants have a paper with 
“their issue”, invite everyone to stand up 
and form a standing circle. The chairs with 
the issues proposed by the facilitator are 

part of the circle. 

5.  Introduce a ball of string – the participants 
must now make connections between the 
various issues by passing the ball of string to 
an ‘issue’ within the circle that is connected to 
your issue.

‘Issues’ can be connected more than once, 
and the activity can go on until everyone in 
the circle is connected. As the string is passed 
between the various issues, it is important to 
get participants to articulate why each issue is 
connected to the other. 

Example: ‘I am --- and I am connected to ‘Trade’ 
because of the damage that big companies 
are doing to the environment in order to make 
profits through trade.’

6. When everyone has been connected by 
the string, invite participants to observe what 
pattern they see has been created. It will look 
like a spider’s web.

Debrief

1 What do you notice about the pattern we 
have just made?

2 What does this tell us about the underlying 
causes of various global issues?

3 What are some ways in which we can start 
to address the underlying causes of global 
issues?

4 What is the impact of pulling on the string 
that is, addressing one particular issue?

5 Where are local communities in the global 
south in enabling change within this web?

6 What is our role as people in the global north 
in this ‘world-wide’ web?

7 Do you have any concrete idea about what 
could you do in your daily life to influence the 
interconnected issues we have just discussed?

Note:  Facilitator can gather topics (maybe 
some controversial ones) for the next session – 
The moving debate
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Moving Debate
Aim Of Activity

To generate debate within the group 
about issues of development and social 
justice

Length Of Activity

30 minutes

Materials Needed

Agree” sign and “Disagree” sign

Provocative statements for the walking 
debate

A C T I V T Y  2 . 2

Activity Outline

1. Put up the ‘Agree’ and ‘Disagree’ signs at
opposite sides of the room.

2. Invite the group into the centre of the
room. Explain that you are going to read
out some statements and they can move
to either side of the room, depending on if
they agree or disagree with the statements.

3. There are different levels of the extent
to which individuals ‘agree’ or ‘disagree’ 
and they can stand along the ‘spectrum’ 
accordingly.

4. This resource does not give set questions
to ask. It is good if the questions are
developed depending on the group and
the topics that are being discussed.

An example of a questions may be

‘International trade deals are the cause of 
much poverty in the global south’

Agree/ Disagree?

‘I believe that I can change the world from 
my community’

Agree/ Disagree

Note to facilitator 

It can help to create safety by standing alongside 
those in the minority, facing the majority, to make 
them feel less vulnerable.

It is up to you as the facilitator whether you will 
enable the group to have ‘middle ground’, that is, 
neither to ‘agree’ nor ‘disagree’. If this is something 
you decide, ensure that those in the middle can 
justify why they are there.

It can be interesting if participants are able to 
move and change their opinion as the activity 
goes on.

It can be a good idea to remind participants of the 
group contract and to have respect for different 
voices and the importance of listening.

How this activity could be adapted

The statements are completely open to change. 
However, when creating statements, ensure that 
they are clear, positive (no negatives as this can be 
confusing to ‘disagree’ with).

You could also have a silent debate, observing 
where people go. In this case it would be 
especially important to debrief carefully 
afterwards.
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Why – Why – Why 
Aim Of Activity

To explore the underlying causes of an 
issue.

Length Of Activity

30 minutes

Materials Needed

Flip chart paper and markers

A C T I V T Y  2 . 3

Activity Outline

1. Divide the group into pairs, 

2. Each person takes an issue related to 
international development e.g. Poverty, 
Inequality   Climate Change

3. In pairs they take turns asking the 
question ‘why’?

4. The facilitator should demonstrate so that 
it is clear with an example to start the ball 
rolling.

A: Why does Climate Change exist

B: Because we are putting too much carbon 
into the air

A: Why

B: Because of consumption patterns in the 
west

A: Why

B: Because …….

A: Why

5. After 20 minutes in pairs, bring back 
some of the main underlying causes of the 
issue to the big group.

6. For the underlying causes that have been 
identified, explore what might be some solutions 
to these issues, and who are the players on 
different levels that need to be engaged to create 
a change on this issue?

7. These underlying causes can now form the basis 
of an action project, by looking at what could be 
some creative solutions to some of the underlying 
causes.
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open space
Aim Of Activity

To offer a space to participants to explore 
topics that they want to specifically 
discuss and explore

Length Of Activity

2 hours

Materials Needed

Flip Chart, Markers and Post-its

A C T I V T Y  2 . 4

Activity Outline

The groups we are working with have a 
lot of experience and knowledge to share. 
Open Space Technology is one way to 
enable all kinds of people, in any kind of 
group, to create inspired meetings and 
discussions.  

In Open Space meetings,  participants 
create and manage their own agenda of 
parallel working sessions around a topic 
that is of interest to them, such as: ‘gender 
inequality’, ‘poverty’, ‘how to live an 
alternative life style’.  Different sessions can 
be run simultaneously.

A sheet with 3 different times each having 
3 different sessions per time allocation is 
put on the wall. This can be increased or 
decreased depending on the group and 
time.

Post-its and markers are put on the ground 
in front of this sheet. 

If a participant wants to suggest a 
workshop they take a post-it and write their 
topic. They then put that post-it on the 
sheet for where and when they would like 
to offer it; for example, ‘gender equality’ in 
workshop area 1 starting at 9.30

The person who suggests the workshop is 
invited to take notes on what is discussed. 
This can then be fed back to the wider 

group after all the sessions are completed 

The technique is based on four principles:

1. Whoever comes are the right people.

2. Whatever happens is the only thing that could 
have.

3. Whenever it starts is the right time.

4. When it is over, it is over

Open Space has one law and that 
is ‘The Law of Two Feet.’ This means that you are 
personally responsible for your own learning. If 
you are not getting anything from the session that 
you are in, use your two feet and go somewhere 
that you can learn from or contribute to.

TIME   WHERE             TOPIC 

9.30-10.00   window table   Gender equality

10.00- 10.30  upstairs room  .............................

10.30- 11.00   Side room       .............................

11.00 - 2.00   Foyer             .............................
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TIME  WHERE          TOPIC

9.30-10.00   window table   Gender equality

10.00- 10.30  upstairs room  .............................

10.30- 11.00   Side room       .............................

11.00 - 2.00   Foyer             .............................

The Work that Reconnects
Aim Of Activity

To strengthen and support participants in 
their actions to heal the world.

To give participants a space to express 
how they are feeling in relation to the 
world and the issues they encounter/are 
aware of. 

To support them to stay involved in 
activism for the long term.

Length Of Activity

2 hours

Materials Needed

No materials needed

A C T I V T Y  2 . 5

Activity Outline

Note for facilitators: A word of caution; 
this activity may bring up strong emotions. 
The facilitator should feel comfortable 
holding groups if they lead it.

The issues that we are looking at now are 
massive and can all too often become 
overwhelming. It is vital that we do not 
suppress our emotions as activists and 
development workers.  The work that 
reconnects is a framework developed 
by Joanna Macy, an American Buddhist 
environmentalist: it is a spiral which has 4 
stages.

1. Coming from gratitude

Before we can face the pain of the world we 
need to have grounded ourselves in the joy 
of life.

Invite participants to get into pairs. Decide 
who is A and who is B. Each person is  given 
2 minutes to answer the questions below. 
If A starts speaking, then B listens. A keeps 
answering the question, giving as many 
answers as possible until the bell is rung to 
signal the end. They swap the roles and the 
speaker becomes the listener.

I am grateful to be alive to today because ( Be 
specific not general) ……..

My favourite activities include

Some things I appreciate about myself are ……..

Once we are grounded we can open up to our 
emotions

2. Honouring our pain and emotions for the
world

There is so much suffering in the world. It can 
become overwhelming. We tend to block suppress 
these emotions they seem too big to process. 
From a physiological point of view denying our 
emotions is a very unhealthy thing to do.

We are generally not given a space in our ordinary 
life to share and express our anger, our fear and 
our guilt at the state of the world. It is vital that 
we are able to express these fears and emotions 
so that we can resolve them or begin to deal with 
them. By ‘not attempting to fix them’, we accept 
their validity and significance.

We cannot feel the joy of the world and repress 
the suffering. By not allowing ourselves to grief 
for what we care about, we create a block. Giving 
a space to participants to express their fear and 
anger at the way we are treating the earth allows 
us to unblock our energy. 

Invite participants to get back into their pairs. This 
time B starts and A listens. B keeps answering the 
question giving as many answers as possible until 
the bell is rung to signal the end. They then swap 
and the speaker becomes the listener.

When I think about the state of the world I 
feel……..

What concerns me most about the world today is 
……..

When I think of the world we will leave our 
children, it looks like ……..

Some feelings that come up when I think about 
these are……..

What I do with these feelings is …………

By facing these fears we can begin to process 
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them and heal.

3. Seeing with new eyes,

This part of the session is about widening our view 
of our time and reality. This helps to realise that we 
are not on own. 

We can build on the work and the strengths of our 
ancestors and historical movements and people. 
We are doing this work not just for ourselves but 
for future generations. We are interconnected with 
all life. We are not on our own. We are part of a 
bigger picture.

If we can connect with this, it can offer us 
strengthen and power.

Invite participants to draw or create a picture that 
represents them and the people that have come 
before them and, if they want, the people that will 
come after them. Who are they connected too?

4. Going forth.

This is the next stage in the framework of the work 
that reconnects, and involves stepping into create 
actions to deal with some of the issues we have 
explored so far.

The going forth on the work the reconnects will 
take the shape of the action projects the group 
come up with in the next stage. These are the 
actions that this group wants to take in order to 
create a fairer more just world.

Coming from gratitude Honouring our pain in the world  Seeing with the new eye
s 
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Stage 3: 

action projects
The main aim of this stage is to help participants develop an action project that is 
effective and realistic in contributing to a fairer, just more sustainable world. Each 
activity helps participants build a project from start to finish.

The action projects aim to be conducted over a 6-month period. In our experience, 
if participants are not seeing results in their projects in this timeframe they can 
lose interest. They may want to develop a more long-term project, which is also 
possible. However they should plan to have concrete results within a 6-month 
timeframe.
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Speed networking
Aim Of Activity

To get participants to begin generating 
ideas for social action projects

Length Of Activity

60 minutes

Materials Needed

Flipchart paper, markers

A C T I V T Y  3 .1

Activity Outline

1. Create a relaxed and open atmosphere.

2. Groups of 3 chairs are dispersed around
the room. All participants choose one seat
at the beginning.

3. When seated in groups of 3 people
participants now have 6 min to exchange
opinions about the following questions
(they can be written on a flipchart so the
participant will remember them):

What do I find an interesting idea for an 
action project?

What am I good at?

Do I have some background knowledge or 
special experience in something?

Could we work on an idea together?

4. The discussion ends punctually after 6
min. Then everybody stands up and goes
to another group of chairs to meet two
different people. Discuss the same points as
before.

5. After 6 min, change seats again and
repeat this until everyone has spoken to
everyone.

6. The aim is not to come up to agree upon
project ideas or to find a team, but to talk
about interests and inspire each other in a
very open and casual atmosphere. Nothing
has to be written down or visualized.
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Brainstorming ideas for 
small scale projects

Aim Of Activity

To get participants to collect ideas for 
their own action project

Length Of Activity

90 minutes

Materials Needed

Green & white coloured cardboard, pens 
and pin board

A C T I V T Y  3 . 2

Activity Outline

This activity aims to collect project ideas and 
encourage a discussion around them 

Every participant gets a piece of cardboard in two 
colours, green and white. 

Everyone is invited to write ideas for projects on 
the cards in this order:

- ideas for the person’s own projects are written on
green cards
- ideas for projects in general that they do not
want to develop themselves are written on white
cards

It is important that the ideas are as detailed as 
possible, e.g. instead of “promote fair trade”, it is 
better write down “promote fair trade lunchbox at 
schools”.

During the writing, everyone works on their own 
and in silence.

The facilitator collects the cards and pins them on 
the pin board. The ideas are not rated or sorted 
yet. 

Now participants explain their cards to the group. 
During the explanation, the participants can 
comment on the ideas and note new ones. The 
facilitator may cluster similar ideas and draw 
attention to links between the ideas.

 Finally the facilitator sums up the 
discussions and gives the participants 
10 minutes to write down some more 
ideas which came to them during the 
presentations.

Afterwards, the facilitator collects these 
cards again and the participants explain 
their additional ideas. 

When every idea is finally put on the board 
and has been explained, the participants 
can stand up and walk around to read the 
cards again and think about which project 
they would like to carry out. 

Participants are now invited to take the card 
with the project they want to be involved 
in from the board.  In order to not “delete” 
this idea for the others, participants rewrite 
the cards that they remove so that the 
collection stays complete for the others to 
choose from. 

If several persons want to take the same 
card, they can think about forming a group 
and get the card together.
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The Problem Tree
Aim Of Activity

To encourage participants to explore 
whether their ideas for action projects are 
tackling the root causes of the problem 
they are working on, or whether they are 
just tackling them on a surface level  

Length Of Activity

30 minutes

Materials Needed

Flipchart paper, markers

A C T I V T Y  3 . 3

Activity Outline

Invite participants to draw a tree. It must have 
roots, a bark and leaves 

Participants write the issue they are working on, 
on the bark of the tree.

They are then asked to write what the symptoms 
or the effects of the issue are on the leaves of the 
tree.

Next participants are asked to discuss the root 
causes of the issue. They write these in the roots of 
the tree.

They are then asked to discuss whether their 
action project is dealing with the symptoms of the 
issue or is tackling the roots of the problem. 

If we cut at the leaves, they will continuously grow 
back. If we want to deal with the issue we need to 
attack the roots of the problem.
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Forming Working Groups
Aim Of Activity

To form groups for the action projects

Length Of Activity

30 minutes

Materials Needed

NA

A C T I V I T Y  3 . 4 : 

Activity Outline

1. If participants have already decided on an 
action project they carry the cardboard with the 
idea on it with them. 

2. Participants are invited into a room. The room is 
set up to have three free corners. Every corner of 
the room has a meaning:  

 
Corner 1: ‘I have an idea and need people’,  
Corner 2: ‘I have an idea and don’t need people’  
Corner 3: ‘I have no ideas and want to join a group’

3. The participants split up into these corners. 

4. Now the people of corner 1 and 3 move in the 
middle of the room, whilst everyone who already 
has an idea holds up their cardboard. 

5. The group without ideas can now take a look at 
the projects that are already chosen by someone 
and discuss further, which group they want to join. 

The activity is over when everyone has found a 
group or a project and there is general agreement 
to carry out the project together.

USE THE LEAVES AND 
BRANCHES TO WRITE 
ON!
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Setting Aims and Objectives
Aim Of Activity

To help the group clearly set the aims and 
objectives of their action project

Length Of Activity

20 minutes

Materials Needed

Projector, computer, flip chart, marker 
pens, templates for the matrix of 
priorities, planning triangle and SMART 
objectives.

A C T I V T Y  3 . 5

Activity Outline

As with any project or activity it is essential 
that the aims and objectives are set out at 
the beginning. Even people who have a clear 
understanding of their aims and objectives 
should critically review them. This is of particular 
importance if there are multiple people involved 
in the design and implementation of the project, 
as there is likely a range of ideas, and reaching a 
consensus before implementation is important. 
This section of the resource provides the 
knowledge required for the next, more interactive 
section.

There are 3 tools we offer here: See Appendix 3 

Tool 1: Matrix of priorities (used to establish 
priorities)

Tool 2: Planning triangle (used to establish aims 
and links to objectives)

Tool 3: SMART Objectives (used for establishing 
measurable objectives)

All the above tools will be introduced to the 
participants as a group using examples to ensure 
that methods are well understood and knowledge 
can be transferred to their own projects. Questions 
are taken whilst the methods are introduced and 
a dedicated space is provided at the end of this 
session to answer questions.

Participants then get into their action 
projects groups. The above tools will be 
used to test their aims and objectives. 

Each group will be asked to use the 3 
tools to robustly challenge their aims and 
objectives. 

Groups will be encouraged to use the 
flipchart paper to draft their ideas and then 
use the templates once they are happy with 
their drafts. 

Facilitators will offer support when required.
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brain writing
Aim Of Activity

To collect ideas on activities for the action 
projects

Length Of Activity

30 min

Materials Needed

Work sheets

A C T I V I T Y  3 . 6

Activity Outline

1. To collect concrete ideas on activities for their
action project. The method of brainwriting is very
useful to create a lot of ideas in a very short time.

2. All the participants come together and form
small groups of 5 people. These groups should
not be the same as the action project groups!
Mixing the people can help to get fresh ideas
and an outsider’s perspective can be very helpful
sometimes.

3. Everyone receives a work sheet for this activity.
The sheet consists of a template with 3 rows and 6
lines for activities for a project.

4. Every group member starts writing down 3
ideas for activities of their project in the first line.

5. It is important that the idea is well described, so
that your neighbour can imagine what is meant.

6. After 10 min everyone gives his/her sheet to the
neighbour on their left. This person completes the
template with three further ideas in the second
line.

7. Participants can note whatever comes to their
mind about the first ideas and thereby extend
and refine these ideas. If they have no comments,
participants write down new ideas about the
topic.

8. Every 5 minutes, the sheets are passed on
clockwise to the next person . This method
enables a broad range of ideas for activities to be
collected.

9. It is important to keep silent during
the brainwriting process and to keep the
5-minutes-rule, so a positive time pressure is
created.

10. The brainwriting is over when participants
receive their own sheet again after 5 or 6
rounds of 5 minutes.

person one

person two

person tHREE
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Network planning technique
Aim Of Activity

To give participants a tool to help 
them plan their action project from the 
beginning to the end

Length Of Activity

60 minutes

Materials Needed

Pens, paper

A C T I V T Y  3 . 7

Activity Outline

Participants are given an overview of the ‘Network 
Planning Technique’ and how it relates to their 
project.

Doing a “Network Planning Technique” involves 
the following steps:

1) Get into action project groups

2) The group selects the final ideas of activities 
they want to include in their overall action project.

3) The activities are scheduled according to when 
they need to be carried out

4) Next the activities are sorted into a logical order. 
The group decides which activities follow on from 
each other and which activities can be carried out 
together or parallel. They can ask themselves the 
following questions:

-What activities can start parallel?

-Which activities follow directly after the each 
other?

-Which activities are linked, either in a content-
related or organisational way?

-What can only begin if something else has 
been finished?

-Which chain of activities takes the most 
time.

A network planning technique visualizes 
the logical connections between the 
different activities of a project. It looks at 
the consistency of the project and helps 
to uncover possible weaknesses in the 
content. 

Additionally, this method shows the critical 
points of the project. The so-called “critical 
path” (red arrows in the example above) is 
the succession of activities that has to work 
out in order to make the whole project 
come to a successful end on time. That 
means that if a problem comes up during 
the implementation of the critical path, the 
whole project is in danger of failing, or at 
least not meeting the deadline. 

The critical path usually takes the longest 
and therefore determines the length of the 
whole project. For example: a group wants 
to organize a speech in a school. Here, 
the critical path could be the search for a 
speaker. Only when the speaker is found 
can the group can set up a program and 
promote the speech.  Using the network 
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planning technique, the group can include the 
following elements into their project planning:

5) Tasks 
Procedures are elements of the network planning 
technique that describe certain events. Procedures 
are therefore work packages that are implemented 
during a certain timeframe and have a starting 
and an ending point. For example, the individual 
activities the returnees want to implement for their 
project, e.g. researching potential speakers online.

6) Events 
Events are elements of the network planning 
technique that describe the occurrence of a certain 
condition. Events can also mark the beginning or 
the finishing of a procedure. 
e.g. speaker is identified. 

7) Milestones 
Milestones mark the achievement of an important 
interim result, e.g.,  the program is set up

8) Decisions 
Strategic moments of decisions can also be included 
in the network planning technique.  
e.g. Is the program accepted by the teacher? (yes/
no) 

milestone

task list
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Estimate costs 
and workload

Aim Of Activity

To estimate the workload and expenses 
for the project

Length Of Activity

60 minutes

Materials Needed

Work sheets, paper

A C T I V T Y  3 . 8

Activity Outline

The costs of a project can be divided into material 
costs, travel costs and working time.

1. Allocating material and travel costs

• First of all, the group members need to 
decide how much they want to spend out of their 
own pocket for the project. The sum of amount 
is the budget they have. Trainers should guide 
this process in a way to avoid group pressure on 
participants to overspend their personal budgets. 

• If groups can receive funding then this will 
be their budget. It is important to define a limit 
for the material and travel costs in advance. If the 
group wants to apply for funds or sponsorship, it is 
crucial to have planned a budget. 

• Material costs for the returnees can be, for 
example, books they need for the preparation of a 
speech or fair-trade chocolate for participants of a 
workshop. 

• Travel costs can arise for group meetings or 
to travel to the location of the organized event. 

2. Allocating working time

• The biggest resource required is the time 
returnees want to spend implementing their 

project. As the projects are voluntary they 
need to be worked on between normal 
jobs, university and other duties of the 
returnees. 

• To estimate realistically how much 
leisure time everyone is able and willing 
to spend, they can use a work sheet with a 
simple calculation.

3. Estimate workload and costs

To estimate the workload and costs of 
each activity of the project, a moderated 
discussion (by a member of the group) 
within each project group is helpful. 

Based on the network planning technique, 
every single activity is discussed to figure 
out, how much time is needed to fulfil each 
task. 

An important precondition for a realistic 
estimation of costs and workload is that 
everyone has the same understanding of 
the activities. Therefore, the more detailed 
the objectives and the project planning 
are, the better. This will make it easier for 
participants to estimate the workload of 
the activities. If the participant’s estimations 
differ from each other, usually an averaged 
workload can be defined. In this case the 
group moderator can also encourage 
everyone to explain on which basis they 
estimated the workload. 

Material costs for the returnees could 
be, for example, books they need for 
the preparation of a speech or fair-trade 
chocolate for participants of a workshop.  
Travel costs can arise e.g. for group 
meetings or to travel to the location of the 
organized event; there can be fees they 
need to pay to a speaker or to rent a room;  
as well as many other costs. 

The workloads estimated as a result of the 
discussion, as well as estimated budgetary 
items (e.g. material and travel costs), 
should be written down in a table. The total 
amount of estimated time and budget can 
now be compared with the resources that 
have been allocated in the exercise before. 



35

Work sheet:

Question 1: weekly workload (assuming a normal week)
How many hours per week are you able and willing to spend on 
the project realistically? 

Result: ______ hours per week

Question 2: daily workload
Divide the number of hours per week above by 7

Result: _______ hours per day 

Question 3: “preoccupied-days”
How many days are there until the end of the project during 
which you do not have time at all for the project (full-time 
job, studies, vacations, free weekends, etc.)? Please count these 
days.

Result: _______ preoccupied days

Question 4: total workload

There is a total number of ____ days until the end of the 
project. 
Please subtract the number of preoccupied days from the total 
number of days.
____ days minus ____ blocked days is _____ free work days.

Please multiply your daily workload in hours by the number of 
free work days.

____ hours/day multiplied with ____ free work days is 
_____ total number in hours.

Total result: _______ hours of workload you have available 
for the project.
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If a significant gap between resources and 
estimated costs becomes apparent there needs 
to be adjustments to the project activities. In this 
case, the planned project needs to become smaller 
(fewer activities, fewer outputs created) in order to 
fit to the limited resources of the working group.

Example
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Gantt-Chart
Aim Of Activity

To agree and set out a timeline for the 
project

Length Of Activity

45 minutes

Materials Needed

Flipchart paper, pens

A C T I V T Y  3 . 9

Activity Outline

The Gantt-chart is a very useful tool to illustrate 
the chronological order of the project activities. 
This overview is also very suitable for presenting 
the project to a potential partner.

The bar chart consists of an x-axis and a y-axis. On 
the vertical y-axis, the project activities are listed 
in a chronological order. The horizontal x-axis 
represents the course of time. 

Depending on the length of the project, the 
following grid can be divided in months, weeks 
or days. The beginning and the end of the grid 
represent the start and the end of the project. 
Now the duration of every activity is marked with 
coloured highlights in the chart. 

Every group draws up a Gantt-Chart on flipchart-
paper and starts filling it out together for their 
project. 

Example

Example
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Identifying roles in 
the action project

Aim Of Activity

To introduce a theory that will help 
individuals identify their own role within 
a team

Length Of Activity

30 minutes

Materials Needed

Print out of belbin’s team roles, pens

A C T I V T Y  3 .1 0

Activity Outline

Belbin’s Team Roles (Appendix 4) will be 
introduced to the participants. This shows 9 
different roles within a group. 

Everyone is invited to read the different roles and 
reflect on which roles represents them the most

The different groups are invited to discuss the 
roles in the action project groups. What roles are 
covered what roles are possibly missing. What are 
the strengths and the weakness of these roles?

Hopefully the each project will have mixed groups 
but if not it provides food for thought on how the 
roles are allocated!

The most successful teams tended to be those 
with a mix of different people, i.e. those with 
a range of different behaviours. Nine distinct 
clusters of behaviour turned out to be distinctive 
and useful. These were called “Team Roles.” 
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Stage 4: 

Consolidating 
the learning



40

Letter to myself
Aim Of Activity

To help participants remember their 
learning from the course several months 
after it has been completed

Length Of Activity

30 minutes

Materials Needed

NA

A C T I V T Y  4 .1

Activity Outline

Give out a blank piece of paper and a blank 
envelope to each participant.

Recap with the participants what the learning has 
been throughout the course.

Invite them to close their eyes and think of one 
thing that has really stayed with them, and one 
thing they will do as a result of this course.

Then, give them time to write down on the page 
the points below;

When they’re finished, ask them to put the letter 
into the envelope, seal it, put their full address on 
it, and give it to the facilitator, who should post it 
in three months.
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Dear me,

Something I have learned from this topic is….

Something that inspired me was…

Something I would like to remember at a later stage is…

Something I will do as a result of the learning from this 
course…

Best regards,
From Me!
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burst the balloon
Aim Of Activity

To encourage participants to take action

Length Of Activity

5 minutes

Materials Needed

A balloon

A C T I V T Y  4 . 2

Activity Outline

1. Invite participants to form a circle

2. Place the balloon in the middle of the circle

3. Tell them that we are going to use the energy 
of the group that we have built up, all the 
conversations and all the ideas to burst the 
balloon.  Invite participants to close their eyes.

4. Tell them to use the energy and thoughts. 
Imagine the balloon bursting. Keep encouraging 
them to burst it with their mind. 

5. After a minute tell them that you think they 
are very close to bursting it and to give it one last 
chance with their minds. 

6. After another minute if nobody has already 
burst it, walk into the centre of the room and 
physically burst the balloon. Explain that thoughts 
are great but without action nothing will happen. 
The balloon cannot burst by thoughts alone.

They can think and talk about injustice, poverty 
climate change all day long but they need to take 
action (informed action)
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The Way of the Council 
Aim Of Activity

To give a space where participants can 
open up and express how they are feeling 
at the end of the course.

Length Of Activity

1 hour

Materials Needed

A talking stick, a candle

A C T I V T Y  4 . 3

Activity Outline

The ‘Way of the Council’ is a way of creating a 
space where a group can have open honest 
communication and clear communication

1. Invite participants to sit in a circle so that 
everyone can see each other without straining.

2. It is good to create a ceremonial environment.                                                                     

3. A candle is placed in the centre of the circle. 

4. A member of the group is invited to light the 
candle. The fire comes from many indigenous 
cultures, and  is called the ‘Children’s Fire’. The 
children’s fire was a pledge from the members 
of the council that no decision or action of any 
kind would be permitted from this circle that will 
negatively impact the children 7 generations into 
the future. 

5. A talking stick is put into the centre of the circle. 
Only the person holding this stick is permitted to 
speak. The talking stick could be something from 
nature or perhaps something of meaning to the 
group. It should be something that can easily be 
passed along the group.

6. Participants are invited to bring 4 intentions to 
the circle (see below).

7. The facilitator can then set the guiding topic for 
the group to talk around. This will depend on what 
the facilitator is hoping the group will get out of 
the council. It could be ‘a lesson I learned’, ‘A hope 
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I have’, ’The shoes I am wearing’, ‘What I most 
deeply and profoundly love’.

8. There are a number of ways to define the 
length of a council circle. A time limit can be set 
at the beginning. It could be decided that the 
talking stick passes around the circle to each 
person who wants to speak 2 or 3 times. Another 
option is to continue the council until there is a 
completely silent passing of the talking piece, 
indicating that no one has anything left to add 
to the discussion. It is important to decide this at 
the beginning.

9. It is nice to get the group to blow the candle in 
the middle out together.

The 4 intentions of Council

Speaking from the Heart 

Participants are invited to speak from their heart 
with open and honest communication, and to be 
as transparent as they can about their emotions, 
feeling and what they are thinking in the present 
moment. It can be useful to imagine the words 
coming from the mid region of the body as 
opposed to the head.

Listening from the Heart 

Participants are invited to listen to all members of 
the group with an open and alert concentration; 
to do their best to understand and accept what 
the other person is saying, and to listen with full 
attention and stay present, not waiting for the 
other person to stop talking so that we can say 
what we are thinking.

Speak spontaneously

 
Participants are invited not to plan what they 
are going to say before their time to speak 
comes. This allows them to listen when others 
are speaking, and it also allows for what they are 
feeling and thinking in that moment to come 
out.

Speak the essence 

To speak the essence means that participants are 
invited to speak about the most important parts; 
to try and avoid long-winded speeches; to only 
speak what is significant to them. This also allows 
all participants to have time to speak and avoids 
the council going on too long and thus affecting 
people’s concentration and listening.

 
The Law of Council 

Confidentiality

What is said in council stays in council. It is 
important that the confidentiality of the space is 
respected so people are comfortable sharing.and 
profoundly love’.

8. There are a number of ways to define the 
length of a council circle. A time limit can be set 
at the beginning. It could be decided that the 
talking stick passes around the circle to each 
person who wants to speak 2 or 3 times. Another 
option is to continue the council until there is a 
completely silent passing of the talking piece, 
indicating that no one has anything left to add 
to the discussion. It is important to decide this at 
the beginning.

9. It is nice to get the group to blow the candle in 
the middle out together.
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Appendix 1

Stages
Condensed
If time is limited, facilitators can select from the following activities to help 
participants focus on specific goals and actions for a better world.
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Picturing the Future 
Aim Of Activity

To get participants to reflect on how 
things are in the world around us and 
how we would like them to be.  To begin 
thinking of what actions we can take to 
help create this world.

Length Of Activity

1 hour

Materials Needed

Paper, colouring pens/pencils

Activity Outline

1. Ask participants to take some paper, coloured 
pens, magazines and or newspapers and create 
a picture that represents ‘the present’. This could 
include some of the problems we are currently 
experiencing and issues that have come up for 
people during the course of the coming home 
training.

2. Now ask participants to take some more paper 
and coloured pens and draw a picture that 
represents ‘their ideal future’. 

3. In small groups, share the pictures, and have a 
chat about some of the shared issues that came 
up for people. Participants can talk about the ideal 
future. Discuss how we as social activist can begin 
to create changes towards the ‘ideal future’.

4. Share each of these pictures within the bigger 
group. As a facilitator, it is good to ask questions 
and invite the other participants to ask questions 
at this stage.

Debrief

Looking at these 2 sets of pictures, what needs to 
happen to get from the first set of pictures to the 
second set?

How can this be achieved?

As a group, identify some tangible actions that can 
take place to resolve some of the present issues. This 
can become the ‘vision’ for volunteers starting to take 
action. 7. The facilitator can then set the guiding topic 
for the group to talk around. This will depend on what 
the facilitator is hoping the group will get out of 
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the wish list 
Aim Of Activity

To look at actions that you can take in 
your daily life to live more with our values

Length Of Activity

20 minutes

Materials Needed

Flipchart papers, pens of different colours

Activity Outline

1. Divide the participants into groups of 4 people.

2. Every group is given pens of different colours 
and a sheet of flipchart paper.

3. They have 15 min to brainstorm and to write 
down at least 50 things they could possibly do to 
contribute personally to a sustainable world ‘their 
ideal future’. It does not matter, how realistic these 
things are and if they already do some of these 
things (e.g. eat vegan, don’t produce any waste, 
live without money, buy only organic food, no 
long-distance travelling every year…) 50 things 
seem a lot, but four creative people will easily find 
them if the time-pressure is high.

4. In the next phase, everyone in the group 
chooses a pen of a specific colour. This allows 
the group members to use the same list for the 
upcoming steps. From now on, everybody works 
on their own, so there is no group discussion or 
explaining needed.

5. Everyone underlines all the things in the list, 
they personally already do (e.g. be a vegetarian).

6. Everyone underlines all the things they are not 
able to do (e.g. because it is too expensive).

7. Everyone underlines all the things they are not 
willing to do (e.g. live without meat.

8. Finally everyone will still have a number of things on 
the list that have not been underlined yet. Everyone 
should now pick three things out of the remaining 
list they really want to do and draw a circle around 
these things. These are the individual goals of the 
participants they will try to accomplish after the 
seminar.

If they want, they can now share their goals with the 
group and walk around to see the lists of the other 
groups.
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Aim Of Activity

To give participants a constant reminder 
of their goals and  to help them achieve 
them

Length Of Activity

20 minutes

Materials Needed

A ball of string

Activity Outline

1. Get participants to stand in a circle

2. The first person holds to the string and wraps it 
around their wrist. They set a goal (e.g., the ones 
above in the wish list), which(they can say  out 
loud or keep it to themselves). 

3. They then pass the string to another person 
who does the same. 

4. Continue this until everyone has a piece of 
string wrapped around their wrist. 

5. They then tie it with a knot and agree not to 
take the string from their wrist until they have 
achieved their goal. 

The string on their wrist will act as a reminder to 
keep them on track with their goal.

goal setting
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Appendix 2

Group 
building activities 
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Hopes and Hope nots
Aim Of Activity

To manage expectations of the training 
session 

Length Of Activity

20 minutes

Materials Needed

Post-its and pens

Activity Outline

1 Hand out post-its to each person, i n two 
different colours (one for Hope and one for Fears).

2 Invite participants to write down a hope they 
have for the training, and a fear they have for the 
training. When they have done this, invite them to 
put them on the flip chart.

3 Arrange the post-its into similar themes, e.g. 
‘ideas of what to do next’... ‘worried it will be 
a waste of time’, etc. and address each in turn, 
inviting the group to comment as much as 
possible. Address any unrealistic hopes or fears 
that may come up with.

4 Take note of the hopes and fears and, if possible, 
integrate them into your plan for training over the 
upcoming sessions.

5 This activity could lead onto creating a group 
contract.

How this activity could be adjusted

A more participative way to do this same activity is 
to mix up the hopes and fears, and

randomly let participants chose one hope and 
one fear:  then they themselves suggest how this 
might be managed during the training. 



52

Group contract
Aim Of Activity

To agree on some key statements that 
will support the group to work together 
by a shared understanding of safety and 
respect within the group.

Length Of Activity

10 minutes

Materials Needed

Flip chart paper and markers

Activity Outline

1 Ask the group the question, ‘What are the 
conditions needed for us to work together 
effectively’?

2 Ask the group to suggest ways in which the 
group can work together effectively, encourage

them to think about what this practically might 
look like, e.g. RESPECT – what does this mean and 
how can we animate respect within the group?

3 Put the contract or group agreement up 
somewhere where people can all see it throughout 
the training, and refer back to it so that it is a ‘living’ 
piece of paper.

How this activity could be adapted 

This activity could be done in smaller groups, with 
more opportunity for discussion among group 
participants. 
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Informative introductions
Aim Of Activity

To facilitate the learning of each other’s 
names, while energising the group.

Length Of Activity

5 minutes

Materials Needed

Flip chart paper and markers

Activity Outline

Ask participants to introduce themselves to the 
group and to give one other piece of

information e.g. the most recent thing that made 
them laugh, a snippet from their party

piece (song, poem, dance,) etc.

Informative introductions
Aim Of Activity

To facilitate the learning of each other’s 
names, while energising the group.

Length Of Activity

5 minutes

Materials Needed

Flip chart paper and markers

Activity Outline

Ask participants to introduce themselves to the 
group and to give one other piece of

information e.g. the most recent thing that made 
them laugh, a snippet from their party

piece (song, poem, dance,) etc.
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Aim Of Activity

To learn each other’s names.
To energise the group.
To bring focus to the group.
 
Length Of Activity

5 minutes

Materials Needed

Bean bags (or small balls), name tags

Activity Outline

Ensure everyone’s name tags are visible from a distance. 
Stand in a circle.

Whoever holds the bean bag calls out the name of 
another and throws the bean bag to him or her. She or he 
then passes the bean bag to someone who has not yet 
had it.

Participants must remember who they threw the bean-
bag to, and create a pattern.

Gradually introduce more bean bags, maintaining the 
order in which they were thrown, so that several are 
going at once.

Call a halt to the game when it breaks down and chaos 
begins, or when there is a natural end. 

bean bags
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Collage - What defines me? 
Aim Of Activity

To give participants a space where they can be creative and 
think what defines them as individuals and present it to the 
other participants.

Length Of Activity

This activity can be offered in the plenary 
during the afternoon/evening of the 
arrival day, everybody can join whenever 
she/he arrives

Materials Needed

Super large paper, Glue, Markers, Color 
pencils, Scissors, Journals and magazines 
with pictures.

Activity Outline

Have materials ready in the plenary (large paper, 
glue colouring material, paint old newspapers and 
magazine etc).

There should be music playing in the background. 
This will create a nice atmosphere.

The materials with instructions including the 
questions below are placed in the centre of the 
room.

The collage is done individually on large paper 
which should remain in the room for the rest of the 
course.

Participants create a collage that represents them. 
They can put their name on the collage (There 
could be collages of the facilitators already there 
before the arrival of the participants)

Use a collage technique, drawing or other 
visualisation to present yourself:

Guiding questions can be:

1. Who am I? What do I like? What are my 
strengths? 

2.  What are the attributes/aspects of my 
personality through which I define myself by?

(can be adjusted)
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Mobile Maps
Aim Of Activity

To situate participants within the group 
and in relation to each other.

Length Of Activity

20 minutes

Materials Needed

No materials needed

Activity Outline

Place yourself in the middle of the room, and invite 
participants to gather around you.

Explain that your position in the centre represents 
the ‘centre’ of the universe. Outline where is north, 
south, east, west, etc.

Invite participants to travel to the place in relation 
to the centre where

They originally come from

Where they are currently living

A place they have travelled to/volunteered in

A place they have a family connection to

A place they would love to visit

At each point, either invite participants to share 
why they are standing at a certain point with the 
person closest to them, or else as the facilitator you 
can ask people to share in the bigger group.
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energiser games
Aim Of Activity

To refocus the group: this activity could 
either ‘lift’ the energy or ‘cool’ down the 
atmosphere. 

Length Of Activity

5 - 10  minutes

Materials Needed

No materials needed 

Activity Outline

Ask participants to sit in a circle with their feet on 
the ground and their hands free.

Explain that as a group we are going to make a 
continuous, collective sound (like a Mexican wave).

The facilitator will begin, and in a clockwise motion 
pass the ‘sound’ around the circle.

Each person should copy the person to their right, 
changing the sound they are making when the 
person to their right changes, and should continue 
until the person to their right stops.

The actions are as follows: Rub hands together… 
Click fingers… Clap… Pat thighs… Pat thighs 
and stomp feet… Stomp feet only… Clap… Click 
fingers… Rub hands together…. Sigh.
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Body scan with a magic torch
Aim Of Activity

To create focus and relaxation and aware-
ness to their body through breathing, 
using the visual tool of a magic torch
.
Length Of Activity

10  minutes

Materials Needed

None 

Activity Outline

Invite participants to get comfortable, put things 
out of their hands, ensure their feet are placed on 
the floor. 

Explain to them that the next 10 minutes will be 
some ‘time out’ for themselves, and if they are not 
able to engage with the meditation they can just 
enjoy 10 minutes’ time out in their busy day.

Begin the guided meditation:

Let’s take 3 deep breaths together as a group. 
I invite you to close the eyes and feel relaxed. 
Imagine that there’s a magic torch in front of you. 
You can choose the color of the light of your magic 
torch: it can be yellow, or green, orange or blue, red 
or pink. Choose whatever the color that you would 
like. But don’t say it, just keep it for you.

The magic torch is floating in front of you and it has 
the power of calmness. 

Right now it is at your feet, can you feel it? Maybe it 
is warming up your feet? [PAUSE]

Now the magic torch is moving to your ankles 
[PAUSE] ... and now to your legs [PAUSE]. 

The magic torch is lighting your ankles and your 
legs with its magic and colorful light [PAUSE]. 
The torch continues moving to your stomach, 
[PAUSE], and now to your chest. Your hands and 
your arms are now the color of the magic torch, 
that is illuminating them [PAUSE].This is the last 
part of the trip of your magic torch, it is now at 
your neck and coming up to your face [PAUSE]. It is 
illuminating your mouth, your nose and your eyes 
with it’s powerful, magic and calming light [PAUSE].
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Fruit salad
Aim Of Activity

To mix participants up.
Add energy to the group

Length Of Activity

5- 10  minutes

Materials Needed

Enough chairs for everyone except one 
person

Activity Outline

While seated in a circle, the facilitator stands in the 
middle and gives each participant a ‘fruit’ name 
(apples, oranges, pears, etc.).

The number of fruits should correlate with the 
number of groups you would like.

Call out the name of each fruit and when you do, 
all those fruits are to change seats with the others, 
e.g. ‘PEARS’! All the pears change seats.

When you want everyone to change seats, call out 
‘Fruit Salad’!

There should only be enough seats in the circle for 
everyone to sit down (except one person who will 
be in the middle).

This game could be adapted, e.g. things to pack 
in the suitcase when going overseas, ‘anyone 
in the group who buys Fair Trade products/is a 
vegetarian/recycles’, etc. 
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Appendix 3

Planning
tools
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TOOL 1

Matrix of 
priorities
Used to establish priorities

Eisenhower method for time management 
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TOOL 2

PLANNING 
TRIANGLE

Used to establish aims and links to objectives
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TOOL 3

SMART 
Objectives

  Used for establishing measurable objectives
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Appendix 4

Belbin team
roles

team role

Plant

Resource 
Investigator

Co-ordinator

Shaper

Monitor Evaluator

Teamworker

Implementer

Completer Finisher

Specialist
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Contribution

Creative, imaginative, free-thinking. 
Generates ideas and solves difficult 
problems.

Outgoing, enthusiastic, 
communicative. Explores opportunities 
and develops contacts.

Mature, confident, identifies talent. 
Clarifies goals. Delegates effectively.

Challenging, dynamic, thrives on 
pressure. Has the drive and courage to 
overcome obstacles.

Sober, strategic and discerning. Sees all 
options and judges accurately

Co-operative, perceptive and 
diplomatic. Listens and averts friction.

Practical, reliable, efficient. Turns ideas 
into actions and organises work that 
needs to be done

Painstaking, conscientious, anxious. 
Searches out errors. Polishes and 
perfects.

Single-minded, self-starting, 
dedicated. Provides knowledge and 
skills in rare supply.

Allowable 
Weaknesses

Ignores incidentals. Too 
preoccupied to communicate 
effectively.

Over-optimistic. Loses 
interest once initial 
enthusiasm has passed.

Can be seen as manipulative. 
Offloads own share of the 
work.

Prone to provocation. Offends 
people’s feelings.

Lacks drive and ability to 
inspire others. Can be overly 
critical.

Indecisive in crunch 
situations. Avoids 
confrontation.

Somewhat inflexible. Slow to 
respond to new possibilities.

Inclined to worry unduly. 
Reluctant to delegate.

Contributes only on a narrow 
front. Dwells on technicalities
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